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Ame r i c a n Co l l e g e states are represented. The study towns are home to a range of college types-public research universities, private liberal arts colleges, land-grant institutions, regional state universities, church-related colleges, and historically black colleges. Data on the principal characteristics of the study towns highlight the fundamental differences between college towns and other types of cities and between college towns and the United States in general (see also Appendix I). * College towns are youthful places. The average median age in the study towns in 2000 was 25.9 years, nearly ten years younger than the median age for other similarly sized cities and the United States overall. One-third of study-town residents were eighteen to twenty-four years old. Nationwide, fewer than io percent were in that age group (U. were nearly five times as likely as the overall U.S. population to live in dormitories, fraternities, and other group quarters. * College towns are unconventional places. Many of them are home to unusually high concentrations of people who listen to National Public Radio, vote Green, or belong to a food co-op. The eccentric nature of college towns can be difficult to quantify, but data on commuting practices provide some insights. Residents in the study towns in 2000 were four times more likely to walk to work and seven times more likely to commute by bicycle than is the U.S. population as a whole. * College towns are comparatively cosmopolitan. Because colleges recruit students and faculty nationally and internationally, college towns are unusually diverse in their population makeup. At Oklahoma State University in Stillwater, for example, students came from all fifty states and 115 foreign countries in the fall of 2002 (osu 2002). Asians were three times more common in the study towns in 2000 than in similarly sized cities. Nearly half of the studytown residents were born in a different state, and more than 13 percent were foreign born. Because of the unusual demographics of college communities, the traveler moving among college towns soon notices an idiosyncratic similarity to these places that makes them stand out regionally and nationally. As such, Zelinsky was correct in observing that college communities together represent a kind of "voluntary region,' made up of localities in which self-selected groups of like-minded people-in this case faculties, students, and "hangers-on"-have fashioned distinctive places that, though spatially discontinuous, exhibit a high degree of cultural coherence (1973, 136 ).
AN AMERICAN INSTITUTION
The college town is largely an American phenomenon. Nowhere else in the world are so many towns so dominated by colleges and universities as in the United States. In most countries, the majority of institutions of higher education are in large cities and national capitals.3 In Europe, birthplace of the university, the oldest and most prestigious colleges are located chiefly in cities such as Paris, London, and Rome and in regional centers too economically diverse to be considered college towns. As Edmund Gilbert noted, only a handful of exceptions to this pattern exist, such as Ttibingen in Germany, Siena in Italy, and Cambridge in England (1961) .
Even in Canada, the country that most resembles the United States in history and government, college towns are rare. Nearly all of Canada's public universities are in provincial capitals or major metropolitan areas. In only one city that is home to a university with at least 5,ooo students-Waterloo, Ontario-is enrollment at least 20 percent of the population, a criterion met by dozens of cities in the United States. Those Canadian municipalities in which colleges exert the greatest influence are small towns with small colleges, such as Wolfville, Nova Scotia. But even those towns are less shaped by colleges than are many cities in the United States, because, as Henry Srebrnik noted, the all-encompassing collegiate culture so common in the United States is largely absent. "In Canada," he wrote, "students treat their institution as they might a company where they work: they arrive on campus, attend classes, and go home" (1993, 396).
Several factors help explain why college-dominated cities are more common in the United States than in other parts of the world. First, the sequence of college development versus urban development was different in the United States. In Europe, cities preceded universities: Many of Europe's oldest universities emerged organically in locations where scholars and students gathered over time. Intellectuals were drawn to cities because they were the focus of economic, political, and cultural life (Haskins 1923 , 6-12; Rtiegg 1992, 11-12). In the United States, in contrast, large-scale settlement came after the emergence of the university idea in Europe. Many colleges were founded before significant urban development had taken place in a region.
The size of the United States and its cultural diversity have led to a proliferation of colleges. The large land area meant that more colleges were needed to serve a scattered population. The architects of the U.S. system of government sought to recognize the size of the country by delegating significant power to local governments. Today, each state controls its own system of higher education, which has contributed to a multiplication of campuses. The religious diversity of the United States has also been important. From the beginning the country was populated by people belonging to a remarkable range of denominations. Each wanted its own college and, because the country was large, many groups wanted at least one college in every state. This was significant because most early colleges were founded by religious bodies. Today the United States is home to a greater number of colleges per capita than any other country, so it was inevitable that many would be founded outside the largest cities (Tewksbury 1932) .
The most common explanation for why the United States has so many college towns has been the perception that college founders believed that a quiet, rural setting, away from the evils of city life, was the only proper environment for learning. Influential in the spreading of this idea was the fact that the first college established in America, Harvard College, was founded in 1636 by graduates of the University of Cambridge, one of the few early European universities that developed outside a large city. Although Harvard has been subsumed by the Boston metropolitan area, it was founded at a distance from Boston because of the belief that a city was no place for a college (Turner 1984, 23) . Harvard graduates who inherited this belief went on to found numerous colleges across the country and influenced others who decided on the location of colleges. Anti-urban sentiments prompted the state of North Carolina, for example, to require that the University of North Carolina be founded at least 5 miles from any seat of government (Snider 1992, 11) .
The influence of anti-urbanism has been overstated, however. More important in explaining why so many colleges were founded outside large cities was the booster mentality that characterized town development. According to Daniel Boorstin, even the smallest of villages imagined itself as the "Athens of the West" and many town leaders believed that no community could be complete without a college (1965, (152) (153) (154) (155) (156) (157) (158) (159) (160) (161) . Civic leaders actively pursued colleges as a way to assure their future, offering land, money, and buildings to persuade churches and governments to found a college in their town. As Stanley Brunn noted, "aside from the state capital, the state university was probably the second most important political prize a city or region could be awarded" (1974, 113) .
A study of the factors shaping the placement of state teachers colleges found that 70 percent of such colleges founded before 1923 were established in cities that had donated sites or money (Humphreys 1923,34 (Griffin 1974, 25) . Large cities appear to have been less likely to enter the bidding for colleges, perhaps because they had other industries and thus were not as desperate to find ways to guarantee their economic survival.
DIVERSITY AMID LIKENESS
Although college towns share many attributes, their individual personalities vary. The varying nature of college towns strongly reflects the characteristics of the schools located in them. Schools differ in their missions, the fields of study they offer, their entrance requirements, the geographical areas from which they draw students, and the extent to which they regulate the lives of undergraduates. They attract students and faculty who reflect those differences and who, in turn, shape the character of the cities in which colleges are located.
College towns like Iowa City, Iowa, or Chapel Hill, North Carolina, are home to large state universities that are referred to as "flagship universities" because they receive the largest share of higher education expenditures in their states. The research orientation of such universities, their large graduate-student populations, and their historic liberal arts emphasis mean that the towns in which they are located tend to have a stronger intellectual climate than do other types of college towns. They are more likely to have bookstores that cater to non-mainstream tastes, active music scenes, and movie theaters that show offbeat films. Studies have found that students and faculty in the social sciences and humanities are more liberal in their political views than are those in the physical and applied sciences, so such towns are more likely to support left-leaning causes and candidates ( distinctive because most of them possess a constellation of these traits, not just one or two, and because the theme described is more noticeable in towns in which colleges are large relative to the size of the city.
THE CAMPUS AS A PUBLIC SPACE
In many ways the campus is the center of life in the college town, much as the central business district was in the pre-automobile city or the shopping mall is in suburbia. With their residential areas, restaurants and bookstores, recreational facilities, concert halls, sports stadiums, landscaped grounds, and full calendars of events, campuses often function like self-contained cities. They are centers of culture. They are entertainment districts. They act as parks and historic sites. They have symbolic and public relations importance. They are a hub of activities that serve not only students and staff but also the larger population of the town and region. As such, the campus serves both as an environment for learning and as a public space.
The college campus is largely an American invention (Turner 1984) . The belief that colleges should be set in a parklike landscape originated at Harvard and has been followed almost without exception ever since. The tradition of placing buildings far apart in an open landscape had its origins in concerns that were pragmatic and philosophical. The earliest buildings at Harvard were made of wood, so fire was a danger. Separating them reduced the risk that fires would spread. But Harvard's founders also believed in the Puritan ideal of community and thought that the college should be an integral part of the town that surrounded it. The distinctly American notion that college should be a total experience and not be limited to the classroom has also shaped the evolution of U.S. campuses. Whereas European universities devote comparatively little attention to extracurricular activities (Schwinges 1992), U.S. colleges and universities spend millions of dollars to maintain their campuses and provide a range of activities for students, staff, and people with no direct connection to the educational institution.
The campus of the University of Oklahoma in Norman is typical (Figure 3 ). Sprawling over 2,ooo acres, it is active day and night, year-round. Indicative of the multifaceted role campuses play, its campus includes parks, formal gardens, a duck pond, an eighteen-hole golf course, a public swimming pool, conference facilities, a large hotel, and an airport, as well as eighteen restaurants, five bookstores, cappuccino bars, and convenience stores. Concerts are regularly held at the Fine Arts Center and the Catlett Music Center. The university recently built a $38 million museum of natural history. Rotating exhibits are featured at two art museums, and sporting events draw more than a million people a year to campus. Once students leave town for the summer, children invade the campus for cheerleading camps, debate competitions, and the like.
Every year the University of Oklahoma spends more than $1 million to landscape its grounds. Since becoming the university's president, former U.S. Senator David Boren has initiated a major beautification program and has promised to make the campus "in essence the 'Central Park' of the metropolitan area" (Boren 1996) . Hundreds of trees have been planted. More than 250 wooden benches have been installed. Ornamental fountains, statues, and monuments have been erected. Even though many features of the campus have no explicit role in the educational mission of a university, every college president knows that a handsome campus is as important as a first-rate faculty for drawing students, pleasing alumni, and attracting donations.
RESIDENTIAL LANDSCAPES IN COLLEGE TOWNS
The social differences that exist in college towns have led to the emergence of distinctive residential landscapes. Many college faculty and staff, along with townspeople, do not want to live near college students because of their lifestyles. For students, the college years present the first chance to live relatively free from adult interference, so students, too, prefer to live among their own. At non-commuter colleges students are normally required to live in dormitories for at least their first year. Post-World War II growth of universities led many to build massive dormitory complexes. Most public universities have devoted a significant chunk of their campuses to such facilities. Although membership in Greek-letter societies is declining and some elite private colleges have abolished them (Reisberg 2000) , fraternities and sororities remain an integral part of student life in most college towns. At state universities, one-quarter to one-half of undergraduates pledge. And even though fraternities and sororities have long been criticized for their elitist (and bigoted) selection processes, dangerous hazing rituals, excessive drinking, and anti-intellectual attitudes-indeed, it is difficult to find noncritical accounts of life in such societies-they can serve a useful purpose for students who desire greater social interaction.' "For a certain kind of boy at a certain tender age, fraternity is simply a given," wrote the novelist Richard Ford (1986, 231) . "A go-along guy, who wants friends. For this kind of boy conformity is a godsend. And I was that kind of boy."
Many students prefer to rent large homes near campus with friends or live in apartments. Campus-adjacent neighborhoods are often dominated by such rentals. Most college towns have at least one neighborhood that is home almost exclusively to students. Informally, it is often called the "student ghetto" and is characterized by dilapidated houses, beat-up couches on porches, automobiles parked on lawns, and bicycles chained to anything that does not move. Such neighborhoods emerged when enrollments mushroomed following World War II, colleges became less able to house their students, landlords saw an opportunity, and homeowners sought refuge from the influx of young people. Residences often filtered down to students from faculty and other homeowners as the housing stock deteriorated. Most college towns have one or more older neighborhoods near campus that have resisted the invasion of undergraduates and are home to large numbers of professors. Often these neighborhoods were marketed directly to faculty through university publications. In Norman, Oklahoma, one such neighborhood was actually platted as "Faculty Heights." The faculty enclave is a neighborhood of classic homes and tree-lined streets, where residents vigilantly seek to preserve the area's character and prevent incursions by students. John Jakle, in a study of Urbana, Illinois, found that University of Illinois faculty members were concentrated in that city's Carle Park neighborhood and observed that professors were more likely to own houses that were architecturally distinctive as a way to set themselves apart as an "educated gentry class" (1983, 37). Gorman Beauchamp, in a portrait of Burns Park, a faculty enclave in Ann Arbor, Michigan, noted that residents of such neighborhoods are more likely to own a passport, subscribe to the New York Review of Books, and espouse liberal causes and less likely to go to church or fly the U.S. flag. "Ah yes, Burns Park," he wrote, "where they vote left and live right" (Beauchamp 1995, 337).
Neighborhoods such as University Hill in

COMMERCIAL DISTRICTS IN COLLEGE TowNs
The presence of unusual densities of students and highly educated adults has led to the development in many college towns of distinctive commercial districts, full of trendy shops, coffee houses, ethnic restaurants, and bars ( Figure 5 ). In some towns these areas have developed separately from the city's central business district, perhaps because downtown was too far from campus for students to travel regularly in a pre-automobile age. The campus of Kansas State University, for example, is threequarters of a mile from downtown Manhattan. The original road from campus to town was unpaved and impassable for much of the year. In the late 1800s a student and local businessman, recognizing a market need, opened a branch of a downtown laundry across the street from campus. From this nucleus grew the univer-sity-oriented Aggieville business district, which today is more successful than Manhattan's downtown (Walter 1995) .
Regardless of whether they are independent of a city's downtown or one and the same, two differences distinguish campus-adjacent commercial districts from the business districts of non-college towns: Certain types of businesses are more abundant, and numerous businesses cater primarily to the needs and desires of a college community. Businesses that are more numerous in college towns than in other cities of similar size include coffeehouses, bookstores (sixteen of which are within a fifteen-minute walk in Ann Arbor), pizzerias, bicycle shops, record stores, copy shops, ethnic restaurants, and laundromats. The most conspicuous difference is the large number of bars per capita. Eighteen bars are found in a six-block area of Manhattan's Aggieville district and thirty-two in a slightly larger area of downtown Athens, Georgia. Businesses that are somewhat unique to college towns among cities of similar size because of their unusual demographics include movie theaters that show independent and foreign films, art galleries, tattoo parlors, shops that specialize in the cultural kitsch of the 196os, stores that sell college T-shirts (half a dozen are in Norman, Oklahoma, and health food stores. Vegetarian restaurants, such as the Grit in Athens, Georgia, and the ABC Caf6 in Ithaca, New York, may be more common per capita in college towns than in any other type of urban place. Although not overtly commercial in nature, another distinctive attribute of campus-adjacent districts is the presence of student-oriented religious organizations, such as the Baptist Student Union, the St. Thomas More Catholic Student Center, and the Methodist Wesley Foundation.
CENTERS OF THE NEW ECONOMY
Just as every nineteenth-century college had to have its neoclassical administration building fronting on a quadrangle, every twenty-first-century university must have its research park. The research park is the most conspicuous evidence of an economic shift that is transforming some college towns (Luger and Goldstein 1991). Growth in federal funding for research and pressure from state governments for universities to become more self-sufficient has prompted many institutions to market their intellectual products more actively. They have established research parks to create public-private partnerships, business incubators to nurture the formation of new companies, and separate offices to market their patents. In the process, research universities have become engines for a "new economy" based on innovation and creativity. New knowledge created on campus has, in turn, triggered high-tech development off campus. Richard Florida noted that "the presence of a major research university is the basic infrastructure component of the creative economymore important than the canals, railroads and freeway systems of past epochs" ( Conflicts caused by student behavior are another source of friction in college towns. Student drinking is considered such an issue in Newark that the university has become active in a national anti-binge-drinking campaign sponsored by the Robert Wood Johnson Foundation and has expanded its student judicial code to include off-campus behavior (University of Delaware Messenger 1999; Hale 2000). The city has taken a more punitive approach, increasing fines for underage drinking, revamping its noise ordinance, and instituting a zero-tolerance policy for noise and alcohol offenses. It recently took over enforcement of liquor laws from the state government and increased its liquor-license fees to pay for stricter enforcement (Besso 2003) . It also hopes to persuade the university to prohibit students from graduating if they owe fines for alcohol offenses (Brown 2002 ).
The enlargement of campuses and the building of new campus facilities are also common sources of tension in college towns. Given that colleges are exempt from property taxes, whenever they buy property it is taken off tax rolls, which reduces a city's tax income. Newark, like other college towns, has been forced to annex surrounding areas in order to maintain its tax base (Lopata 1982 ). Residents and government officials have also opposed university building projects that they believe would have adverse effects on the city, such as the building of a parking garage adjacent to a residential neighborhood (Gopal 1999 Clearly, college towns are changing. Many of the adjectives once commonly used to describe them-words like "sleepy," "idyllic," and "unhurried"-are no longer accurate. James and Barbara Shortridge observed that the movement of lifestyle migrants to college towns threatens to erode the characteristics that made such communities attractive in the first place (2001) . The fastest-growing college towns are acquiring some of the negative attributes they long resisted, such as traffic, sprawl, high real estate prices, and chain-store culture. Will college towns merely become the enlightened exurbs of the information age, David Brooks's quintessential "latte towns" (2000)? Perhaps, but as the Shortridges have also noted, migrants to college towns are drawn to them because they match the existing image. It could be argued that newcomers in places like Lawrence have intensified those characteristics for which college towns are known. Most college towns, moreover, are too remote to experience significant non-university-related growth. Overall, the college town will remain a place apart, a unique type of urban community, shaped by the sometimes conflicting forces of youth, intellect, and idealism that have been a critical but underappreciated part of American life. 
